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Abstract , 8
Teachers’ teaching resources refer to human and material resources selected in ¢

procedures in the classroom. It includes real f:md imaginary objects designed for
study aimed at investigating teaching instructional resources use 1o enhance upper-}
learners’ writing performance in Kaduna metropolis. The research design adopte
descriptive survey type. The population for the study comprised all the lower b
reachers. One hundred and twenty-six teachers were purposely sampled for the
Researchers-designed questionnaire was used (o gather data from the responde;
instrument used was subjected 1o a test retest method in an interval of two weeks u.fing th
and fc.:ound to have a reliability coefficient of 0.76. The data collected were analysed i
descriptive and inferential statistics at 0.05 level of significance. The findings of i
revealed that the resources used in teaching English wrm'}m skills in lower basic
gzd;;:: v;;ereljffective, Based on the findings, it was recommended among others that V
E”glish ifr(;tz;ng i’ZI;{Ty the use of various resources that are suitable and appropriate
Keywords: Writing skills, Instructional

performance resources, Upper basic gchwh

Introduction

The term “writin g”

is ambiguous since it ; |

. it : N '
penmanship and to the Very complex process lcff i (0 refer both to (HENEN.
' "

t being. Writing is considered.
O learn about themselves.
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| develops. The skill of listening is very important to the child because listening leads to speaking.
:“g-p._eak;mg, is the verbal communication, an expression to one’s thought. Children learn to speak by
imitating. Writing becomes Very easy after reading has been taught. S

Bryson (2.015) observes that conscious effort must be made to equip language learners with.
- writing skill which will enable them to organise their ideas so that a réader who is not present can
‘- underst‘and. Bryson (2015) stated that the most important role of writing as a medium of learning
i is tha.t it helps learners to organize the picture of the world théy that live in and to promote their
'thinkmg. The purpose of writing is to express ideas, thoughts and to convey messages to the
reade:l" In-a very correct spelling, punctuation, grammatical structure and selection of vocabulary.
In writing, reviewing previous work of students thoroughly and giving feedback to their writing
would help students to learn as much as possible. Cockburn and Ross (2009) state, success in
writing is always to some degree dependent on literacy skill. Writing remains a crucial area in the
upper-basic school curriculum and an essential part of students’ lives after school. It is a lifelong
process and part of personal development whose usefulness stretches beyond the classroom
(Williams, 2008). In order to improve learners writing skills, motivation has ample roles.

. consists of four sections, namely the desire of action and decision, the energy devoted to the
activities, the interest shown in activities, and involvement and sustaining of interest. Deci and
Ryan (2014) explain that motivation is an essential element in learning. When there is little
interest, there is little attention and where there is little attention, there is little learning. Learner
~must be therefore motivated to create an interest in writing as such not only should we create an
interest but also help sustain it so that the learners will get into the habit of writing after they
' leave school. According to Olayiwola (2010), instructional resources are both human and non-
human resources. Examples of non-human resources are journals, newspapers, textbook, manual,
magazines, periodical catalogues, computers, charts etc. However, instructional resources are not
meant to replace the teacher but to help teachers in facilitating and sustaining the teaching and
learning processes. Instructional resources help the learners to learn from simple to complex and
also promote retention and memory. However, the use of pictures in telling stories of event will
enhance the effectiveness of learners in writing. William (2008) is of the opinion that picture may
be taken from magazines, journals, books or newspapers and that sometimes, the pictures can be
used to fine-tune learners’ imagination.

E According to Williams (2008), motivation is the kind of cognitive and emotional force, which
L

The roles of teachers’ gender and teaching experience need to be looked into as variables of
importance in the process of using teaching resources to motivate learners to write in upper-basic

schools. It has been generally assumed that gender is an affecting factor in the process of
' teacher/student interactions in the classroom. Brewer and Burgess (2010) refer gender as a state
of being masculine, feminine or neuter. Adebileje (2015) indicates that gender has no influence
' on teachers’ performance and this could be applied as well to teachers’ use of resources for
teaching writing. Teachers’ experience also have significant influence on the techniques and
resources employed in teaching writing which invariably have great impact on the students’
- performance. Darling-Hammond (2008) observes that there is a relationship between teachers’
F effectiveness in the use of resources and their years of teaching experience. Therefore, this stuc
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y skills which make them go together. Listening skill is the first language‘WhiCh' achild
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~ Researchers such as “basic school leamer_ rve speakers. It is r;?org ‘dl.fﬂClIlt for
 writing and the UPPEEO 7 1y for non-na keround and linguistic backgroup
,‘ easy for most studt‘-ﬂtlS ;:fkground, educational b'ac ﬁl cvional technique and et
have different cultl;;ﬁt need to invéstigate od to at any given period of time (Dec
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incorporated empirt things learat. AN
2014). Also, teac:herfi ha;ef?lf(; 'l‘t‘ digécult to assimilate most of the g gbi
iti tuden
composition and

L Statement

the poor performance of
i contributory factors to e P opriate choice of ins
observes the following as o These factors include: inapprop :

o A writing. e, . . z diffi
exammatmﬂ; ";]thi asc%incmtgoiesources are quite inappropriate, 1t will be cult to
resources. If the teacl

.+ ate during the lesson. The findings looked into imp

: tudent to participate during t these studies -

opportunity f(.);e::;yti;:g skills among upper-basic students. INOI:;? e?;ance learnet?ttf

g mnee | he resource upper-basic school teachers employ brid 3

ﬁeelﬁtch%“{la?::rteaieii a gap in knowledge part of which this sty intrddEA
us, this

Stud | ol 8
E[’-;:pgi?e?:ltgﬁrposej;f this study is to analyze the resources upper-basic school teachers isep §

enhance learners to write in Kaduna metropolis. Specifically, the purpose of this study aimsg
investigating; _ = : o
1. thegvarious resources use by the upper-basic school English teachers in enhancing tbﬂ

students to write.

2. whether the upper-basic school English teachers differ in the resources use in enhancing
students to write based on their gender.

3. whether the upper-basic school English teachers differ in the resources use in mol
their students to write based on their teachin g experience

Research Questions

The following research questions are generated to guide this study.
1. What are the various resources use by the upper-basic school English teachers in €
their students to write?

Research Hypotheses

The following hypotheses are postulated
HOI There is no significant differenc
Engllsh teachers in enhancing thejr stu
e I*_IO;; bﬁpt:;:n?egouSIglllica?t difference in the fesources use by very experienced, €

B TRet0asic sohool Engligh teapere i enhancing students to write:

in this study:

€ in the resources ysed by male and femal
dents to write,

h is%:aa.:dgscriptive Survey type, 'Accordin
caf empirical research whicp, aims
ariables in a given poputagion,

g to Elumelu (2009), a d
at investigating the
Based on the numerc
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m the use of the descriptive survey, this study was the descri i
Jestigate into th'e tgachmg resources used by the uppar-bas."éf
B garmers to write in Kaduna metropolis. The population for this st
[anguage teachers in upper-basic schoo}s in Kaduna metropolis. The ta
udy Was all En_gl;sh langpage teachers in the selected upper-basic schools in K
Random sampling technique was used to select thirty upper basic schoo
metropolis. TWO hundred (200) English teachers were initially sampled using ¢
sampling technique. However, only one hundred and ninety-two (192) were laterg m i

study-

The instrument for this study was a researcher-designed questionnaire tagged “Resot-ir:c'".
pasic School English Teachers use to Enhance Learners to Write”. This questic*rnﬁa‘tire’'cis
three sections A, B, and C. Section A contained demographic information of the English lan
reachers, while Section B contained items raised from the purpose of the study focusmgon t ‘
resources used in motivating learners to write by the teachers, Section C consisted of two SHiohs)
ended items on other resources the respondents employs in enhancing learner’ wn‘tlngThe
questionnaire was subjected to content and face validity by experts so as to ensure that the x
instrument measure accurately what it is designed for. The questionnaire amended questinr':air:é’ it
was assessed for reliability using the test re-test procedure of two (2) weeks interval with i
reliability coefficient of 0.76 was recorded. Percentage was used to describe the d"emographid_ e
characteristics of the respondents, while mean and standard deviation was used to answer the
Research Questions 1. Hypotheses formulated were tested using the t-test and One-way analysis

of Variance (ANOV A) at 0.05 level of significance.

Results
The analysis of the data collected and the results are reported as follow:

This section provides answer to the research question raised. |
Research Question One: What are the various resources use by the upper-basic school English
teachers in enhancing their students to write?

onses gathered from upper-basic school English teachers

d to percentage analysis. The instructional resources

In answering this research question, resp
(NA). The statistics of the respondents

in enhancing students’ writing were subjecte

was measured based on Available (A) and Not Available

is presented in Table 1.

Table 1: Percentage Analysis on Various
_Teachers’ in Enhancing Students’ Writing

S/IN Instructional Resources

Resources Use by the Upper-basic School EngliSH-

Available (%) Not

%) R ey
Available 5

Visual Resources
Posters
. t}‘“( I e

67 34.9 125 651

' 46.4 1030

3

11 ) C,harts

Fleciures

Real objects

19.8

| _49 | 7_..‘6  e



" Flannel boards

Transparencies

Slides PR T 307°15.6

Magazines

1d10 KESoUrces

Radios

sual Resources

7/ [€levisions: St 66

23  Computers : B 29.2
TR . 60 313 1325808 2
25 Motion Picture 69 359 123  64.1 NA

e

As revealed in Table 1, various resources that are available in enhancing English writing attie |
upper-basic school level include pictures, chalkboards, recommended textbooks and magazm
while posters, models, charts, strips charts, flip charts, wall maps, atlas, flannel boards, §
transparencies, overhead projectors, slides and films are not available. Only records are availie |
to enhance.wntmg under audio resources, while radios, tape recorders and audio tape cassetis
are not avg1]abll1e to enhance writing. On audio visual resources, only computers are the availabe
resources in enhancing English writing, while televisi g ; ion pi ‘
: ; elevision, video tapes : |
e dco tapes and motion pictures aremt §
Hypotheses Testing

The hypotheses postulated for this st "
i s study we sd vsing indene sl §
Variance (ANOVA) at 0.05 level of signi)f/'tcanzee.tesud sing independent S Analyw(.‘» |

Hypothesis One: No sign; .
; : gnificant difference o
upper-basic English teachers in enh£ g

Table 2; t-test Statistics Showi
. owing Signi ‘
Female Upper-basic Schoo| Englisgh Tfellzlfm‘l:r?it Eapecnce in the Resources Uselil

Gender AChErs in Enhancing English Writi 4

4 "Ml.'_,”-v_-. : R

Srm— 190 379

. XISIS in the resources used by male and
cing their students to write.

1 '5-‘“




f Arts and Social Sciences Education, Vol. 2, No. 2, December, 2020 SSN 2705-2559

| L.‘.-s’di:rees’ used by male and female upper-basic English t ‘ ; ' e i e
ills. (tiso) = 902, p>0.05), pper-basic English teachers in enhancing students” Wi g

Hypothesis Two: No significant difference exists in the resources use by very experienced,
Rfr ienced and less experienced upper-basic school English teachers in enhancing students 1o

rite. ;

< able 3: ANOVA Summar.y of the Difference in the Resources Use by Less Experienced,

.gExperlenced and Very Experienced Upper-basic School Teachers in Enhancing English Writing

Experience Sum of df Mean F Sig. Remark
Squares Square

Between Groups 374.42 2 187.21

Within Groups 56071.32 189 296.67 631 .533 Retained

Total 56445.75 191

*Insignificance at p<0.05

| Table 3 shows that the F-value of .631 with a p-value of .533 when computed at 0.05 level of
| significance. Since the p-value of .533 obtained is greater than 0.05 level of significance, the null
hypothesis three is hereby retained. Thus, this implies that there is no significant difference in the
| resources use by very experienced, experienced and less experiencedupper-basic school English
& teachers in enhancing students to write. (F 3, 190) = .533, p<0.05).

I Discussion of Findings

The study revealed that out of the identified resources that are available to enhance English
' writing at the upper-basic school level under visual resources include pictures, chalkboards,
b recommended textbooks and magazines, while posters, models, charts, strips charts, flip charts,
' wall maps, atlas, flannel boards, transparencies, overhead projectors, slides and films were not
| available for enhancing English writing. The finding of this study is in line with that of Howlader
§ (2011) who proposed that the techniques appropriate for teaching English pronunciation are
b visual reinforcement, auditory reinforcement and tactile reinforcement.

b Another finding of this study revealed that there is no significant difference in the resources used
by male and female upper-basic English teachers in enhancing students’ writing skills. The
| outcome further established that female teachers used various resources in teaching English
writing skills than their male counterparts. The findings show that out of all visual resources
utilised for teaching English language in upper-basic schools, only real object, chalkboard and
recommended textbook are often utilised to teaching English language. Posters, charts, pictures,
 flannel boards and magazines are occasionally utilised, models, strip charts, overhead projectors
" and films are rarely utilised, while flip charts, atlas, transparencies and slides are never utilised in
| teaching English language at the upper-basic school level. The outcome further established that
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female teachers used various resources in teaching English writing skills than their male

| counterparts. This outcome corresponds with the position of Adegbija (2010) who reported that

| female teachers are more sympathetic, having human feelings and better verbal expression th
| male teachers when dealing with students. This shows that they are better effectively than the
. male counterparts. : P ’ i o
| The last finding from this study revealed that there is no significant difference i the

| use by very experienced, experienced and less experienced upper-basic schopl'Ej’x_f :




3 c’tiﬂl'l ISR
" h Journal of Arts and Social Sciences s e
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This outcome 15 10 proverbs than the less ¢;

dents to write. how high knowledge of

hancing Stu
: rienced teachers 8

e English language Wr't'

g i hing En iting s
Conclusion _ «dicated that 11 teac _ .
The findings of this study have S s should be en?ployed b)f’. the teachers as iqey
basic school level, purpos had a sign_‘ﬁcapa ﬁ'iﬁrﬁfni a:gdﬂtl‘e e
Sl e preciet ¥ va:Ler in enhancing writing Sk'.] Bl had si eI-nale .
b SatEnghn tealresources adequately. Instmqtlonal resources a'f51gmﬁc:am
human a,nd nf)p-hu:;:il]l;s More so, teachers’ experience had no significant dﬁem
students’ writing : sh writing skills.

resources used in teaching Engli

Recommendations dy, the following recommendations were made.

the outcome of this stu S : . K
llaas%dn;‘ish Language Teachers should employ the use of various instructional resOourees f,
" enhancing English writing skills during the teaching/learning process. 1

2. They are to update their professionalism by constantly attending seminars, Workshops i, |
service training and reading of academic journals, ephemerals and other related re
studies as these would expose them to the new development in the use of differsy §
instructional resources for teaching of English writing skills. :

3. Government and Policy Makers, Curriculum Planners and Textbook Writers should emy
the right kinds of instructional resources needed for the teaching of English writing skilsy |
the contents of textbooks in line with the current trends so as to achieve the desired goalsol |
teaching and learning of English writing skills. ,
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